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Presentation Notes
These shift kits have been designed by the Illinois State Board of Education English Language Arts Content Area Specialists.  The role of these kits is to provide administrators and teachers some background information on what is expected for student achievement with the Common Core State Standards (CCSS).The Writing from Sources Shift Kit is part of shift two: Extract and Employ Evidence.  This PowerPoint will allow participants an opportunity to understand the contents of the writing from sources shift kit and how to possibly utilize each of its resource sections.  It may be helpful for participants to have a copy of the table of contents or the shift kit in front of them to follow along with during this  presentation. 



Table of Contents 

• Critical Direction 
• Power Points 
• Research 
• Handouts 
• Videos 

Presenter
Presentation Notes
The Writing from Sources shift kit is designed for each resource section to stand alone depending on each learner’s needs. The kit is divided into the following sections: critical directions, PowerPoints, articles and research, handouts, videos, podcasts/webinars, and websites.  It might be beneficial for the learner to read the critical directions section  which includes definitions and guidance from the International Reading Association.



International Reading Association Guidelines  
(Critical Direction) 

• Use of challenging texts 
• Foundational Skills 
• Comprehension 
• Vocabulary 
• Writing 
• Disciplinary Literacy 
• Diverse Learners 
The attached link  from RI places the information into a chart form.  
 

Presenter
Presentation Notes
The International Reading Association provided documentation to address specific literacy issues related to the implementation of the Common Core State Standards.  This document entitled “Literacy Implementation Guidance for English Language Arts” focuses on issues that have proven to be especially confusing or challenging to implement.  These guidance statements represent a consensus of experts in the literacy field.The intent is to support leaders and teachers as they implement the ELA CCSS.  The summary of recommendations for each area is as follows:Challenging Texts:	Do not increase levels of texts used in reading lessons in K and 1st gr.Instruction across the school year needs to involve students in the reading of text written at a variety of levels.Teachers need professional learning opportunities to be able to provide adequate scaffolding and support for student reading of complex texts in grades 2-12 and listening to complex texts in Kindergarten and 1st grade. Foundational Skills:	Early systematic, and explicit teaching of the foundations reading skills is required.During the K-2 years, teaching of all aspects of ELA should take place simultaneously and be coordinated.Comprehension:Engage students in reading high quality texts closely and critically.Teach research proven reading comprehension strategies using gradual release of responsibility approaches.Guide students to apply strategies when reading particularly challenging texts.Vocabulary:	Study all strands of the Standards for references to vocabulary development.Plan for vocabulary development across the school day in all subjects.Provide instruction in word solving strategies as well as teaching individual words. Writing:	Provide opportunities for students to write in response to reading across the curriculum.Provide research opportunities that involve reading both print and digital texts, and that require writing in response to reading.Teachers will need professional development in teaching students how to write the types of texts required in the CCSS.  This professional  development should include teachers doing their own writing, as well as analyzing annotated student writing.Disciplinary Literacy:	Involve content area teachers in teaching the disciplinary literacy Standards.Teach students the literacy strategies that are pertinent to each discipline.Provide appropriate professional learning opportunities for teachers in the literacy practices appropriate for their disciplines.Diverse Learners:The CCSS require equal outcome for all students, but they do not require equal inputs.  Vary the amounts and types of instruction provided to students to ensure high rates of success.Monitor student learning and provide adjustments and supplements based on that information.

http://www.ride.ri.gov/Portals/0/Uploads/Documents/Common-Core/ELA-Literacy-Critical-Areas-of-Focus-K-12.pdf


Critical Direction 

Appendix A 
www.corestandards.org pp. 23-25 

• Definitions of the Standards’ Three Text Types 
• Argument and Persuasion 
• Creative writing beyond Narrative 
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The definitions of writing types and critical direction of how to employ the writing standards into classroom practice can be found on pages 23-25 of Appendix A of the Common Core State Standards located at www.corestandards.org.  The standards state the following about the three text types:Arguments: “Arguments are used for many purposes—to change the reader’s point of view, to bring about some action on the reader’s part, or to ask the reader to accept the writer’s explanation or evaluation of a concept, issue, or problem.An argument is a reasoned, logical way of demonstrating that the writer’s position, belief, or conclusion is valid.“Informational/Explanatory“Informational/explanatory writing conveys information accurately. This kind of writing serves one or more closely related purposes: to increase readers’ knowledge of a subject, to help readers better understand a procedure or process, or to provide readers with an enhanced comprehension of a concept. Informational/explanatory writing addresses matters such as types (What are the different types of poetry?) and components (What are the parts of a motor?); size, function, or behavior (How big is the United States? What is an X-ray used for? How do penguins find food?); how things work (How does the legislative branch of government function?); and why things happen (Why do some authors blend genres?). To produce this kind of writing, students draw from what they already know and from primary and secondary sources. With practice, students become better able to develop a controlling idea and a coherent focus on a topic and more skilled at selecting and incorporating relevant examples, facts, and details into their writing. They are also able to use a variety of techniques to convey information, such as naming, defining, describing, or differentiating different types or parts; comparing or contrasting ideas or concepts; and citing an anecdote or a scenario to illustrate a point. Informational/explanatory writing includes a wide array of genres, including academic genres such as literary analyses, scientific and historical reports, summaries, and précis writing as well as forms of workplace and functional writing such as instructions, manuals, memos, reports, applications, and résumés. As students advance through the grades, they expand their repertoire of informational/explanatory genres and use them effectively in a variety of disciplines and domains.Narrative:Narrative writing conveys experience, either real or imaginary, and uses time as its deep structure. It can be used for many purposes, such as to inform, instruct, persuade, or entertain. In English language arts, students produce narratives that take the form of creative fictional stories, memoirs, anecdotes, and autobiographies. Over time, they learn to provide visual details of scenes, objects, or people; to depict specific actions (for example, movements, gestures, postures, and expressions); to use dialogue and interior monologue that provide insight into the narrator’s and characters’ personalities and motives; and to manipulate pace to highlight the significance of events and create tension and suspense. In history/social studies, students write narrative accounts about individuals. They also construct event models of what happened, selecting from their sources only the most relevant information. In science, students write narrative descriptions of the step-by-step procedures they follow in their investigations so that others can replicate their procedures and (perhaps) reach the same results. With practice, students expand their repertoire and control of different narrative strategies.Argument vs. PersuasionWhen writing to persuade, writers employ a variety of persuasive strategies. One common strategy is an appeal to the credibility, character, or authority of the writer (or speaker). When writers establish that they are knowledgeable and trustworthy, audiences are more likely to believe what they say. Another is an appeal to the audience’s self-interest, sense of identity, or emotions, any of which can sway an audience. A logical argument, on the other hand, convinces the audience because of the perceived merit and reasonableness of the claims and proofs offered ratherthan either the emotions the writing evokes in the audience or the character or credentials of the writer. The Standards place special emphasis on writing logical arguments as a particularly important form of college- and career-ready writing. The unique importance of argument in college and careers is asserted eloquently by Joseph M. Williams and Lawrence McEnerney (n.d.) of the University of Chicago Writing Program. As part of their attempt to explain to new college students the major differences between good high school and college writing, Williams and McEnerney define argument not as “wrangling” but as “a serious and focused conversation among people who are intensely interested in getting to the bottom of things cooperatively.”The following reflections and questions can be used for further discussion if the entire document is read.       1.  Participants should identify how argument writing changes when it is utilized in other content areas.      2.  Argument writing and Informational/Explanatory writing both require students to share facts and information.  How are they different?     3.  Identify the differences in argument writing and persuasive writing.  How will that difference change writing procedures and permeate through the other subject areas?

http://www.corestandards.org/


PowerPoints 

     Illinois State Board of Education 
- K-5 
- 6-12 

 
Oregon Department of Education 
- K-5 
- 6-12 
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First listed is the Illinois State Board of Education PowerPoint.The Illinois State Board of Education has developed a web page called the Professional Learning Series that houses several tools designed to assist with supporting professional development for the Common Core State Standards.  Some of the presentations used in the shift kits are housed at the www.isbe.net website and are listed in shift kit’s table of contents.  Included on the web page are facilitator guides and other supporting materials to accompany the PowerPoint presentations. To access these materials, click on the following link: http://www.isbe.net/common_core/pls/default.htm After viewing the ISBE PowerPoint for K-5, answer the following questions:1. What are the differences between routine writing and long term 	writing projects?  How can  teachers implement them in their classrooms?2. What are the key considerations when implementing writing in the classroom?	3. Distinguish between the three types of writing that PARCC will assess and their differences.  	4. What are some of the different text structures that will assist K-5 students in writing and how can those be implemented in different contents? After viewing the 6-12 PowerPoint, answer the following questions:1.  What are the Anchor Standards for 6-12 writing ?What are the three key considerations when implementing writing in the 6-12 classroom?3.  What are some of the different text structures that will assist students in cross curricular writing and how can those be implemented in different contents? Next listed is a PowerPoint from the Oregon Department of Education PowerPoint: K-5 Writing from Sources PresentationThe Oregon PowerPoint can be accessed at http://www.ode.state.or.us/search/page/?id=3454 by scrolling to Writing from Sources, K-5 Writing From Sources Presentation.  It consists of the Common Core Instruction for Writing from Sources and is accompanied by a facilitator’s guide.  The facilitator’s guide has suggested handouts which may be printed prior to sharing the PowerPoint with participants.   Next listed are the Oregon Department of Education PowerPoints: 6-12 ELA or Content Area Writing from Sources Presentation The Oregon PowerPoints can be accessed at http://www.ode.state.or.us/search/page/?id=3454  by scrolling to Writing from Sources, 6-12 ELA or Content Area Writing from Sources Presentations.  They consist of the Common Core Instruction for Writing from Sources and are accompanied by facilitators’ guides.  The guides have suggested handouts which may be printed prior to sharing the PowerPoint with participants.   After viewing the Oregon Department of Education PowerPoint, participants may look at the suggested activities and reflection handouts.



Writing from Sources Journal Articles 

An Ongoing Process to Support Adolescent    
Writing Development by S. Benko 
Key Question: Given the many definitions of scaffolding, 
how can you best define scaffolding and apply it to writing? 

Visual Representations in Second Graders’ 
Information Book Compositions by J. Coleman, C. 
Donovan, and L. Golson 
Key Question: What impact do visual representations have 
on informational texts with regards to comprehension? 
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1st Article:  An Ongoing Process to Support Adolescent Writing Development by S. BenkoKey Question: Given the many definitions of scaffolding, how can you best define scaffolding and apply it to writing?The following questions can be pondered and discussed with a small or large group after reading the article.  1.  What are the three aspects of scaffolding and examples of each?2.  What are the practical uses of scaffolding in writing? 3.  How is scaffolding considered a “process” as defined in the discussion portion of the article?2nd Article: Visual Representations in Second Graders’ Information Book Compositions by J. Coleman, C. Donovan, and L. GolsonKey Question:  What impact do visual representations have on informational texts with regards to comprehension?The other following reflections or questions can be discussed as well in a small or large group. 1. Answer the “pause and ponder” questions in the article. 2.  What influences affect children’s graphical representations in their own compositions?  3.  When students use graphical representations, how can this assist them in understanding structure, purpose, organization and content of 	the text they are reading?4.  After examining the vignettes given in the article, how can they be connected to the CCSS?



Writing from Sources Journal Articles 

Multimodal Composition and the Common     
Core State Standards by B. Dalton 
Key Question: How do you situate yourself in the TPAC 
framework? 

The Power and Potential of Primary Sources by 
D. Morgan and T. Rasinski 
Key Question: How does the inclusion of primary sources 
develop critical thinking skills?  
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3rd Article: Multimodal composition and the common core state standards  by B. DaltonKey question:  How do you situate yourself in the TPAC framework?The following questions can be opened for discussion within a small or large group after reading the article.  1. How can you expand writing to include multimodal composition? 2. What parts of the Digital Designers’ Workshop can you employ in your classroom?  4th Article: The Power and Potential of Primary Sources by D. Morgan and T. RasinskiKey Question: How does the inclusion of primary sources develop critical thinking skills? Using primary sources with students expands and deepens the reading experience and supports teachers in meeting CCSS.What are the benefits of using primary sources? How does this connect to the CCSS?



Writing from Sources Journal Articles 

The Art of Argumentation 
by D. Fisher, N. Frey, and D. Ross.   
 
Key Question: What strategies 
can we model that will best 
engage students in the skill of 
argumentation?  
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5th Article:  The Art of Argumentation by D. Fisher, N. Frey, and D. Ross.Key Question:  What strategies can we model that will best engage students in the skill of argumentation? The following questions can be pondered after reading the article: 1.  How would the use of language frames benefit your students?  2.  How often do you model argumentation?  



Handouts 
Adolescent Literacy in Perspective by Ohio Resource 
Center:  Writing Argument, May 2013 
 
Key Questions:  What strategies do the articles and vignettes 
suggest for teaching argument writing in the 6-12 classroom?  
What books and online resources are available  for teaching 
argument writing? 
 
 

Task Templates by The Literacy Design Collaborative 
 
Key Question:  How can the task templates create high quality 
assignments to help teachers target reading and writing 
standards as well as thinking skills?   
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Handout #1 Adolescent Literacy in Perspective is published monthly through the Ohio Resource Center.  The May issue is devoted to Argument Writing.  This link will take you to the May issue as well as other archived literacy issues.  http://www.ohiorc.org/adlit/As a facilitator, consider your audience as to what of the following will be helpful to use.Understanding the Core:  Writing Argument by Carol Brown Dodson – This article provides a background of argument writing and introduction to the vignettes in the next article. Learning from (and with) Expert Teachers of Argumentative Writing by George E. Newell, Jennifer VanDerHeide,  Allison Wynhoff Olsen, and the Argumentative Writing Team  - This article describes different methods of teaching argument writing with 3 different teachers.Both Sides of the Coin:  The Challenge of Teaching Argument Writing by Casey Dunlap – This article provides readers with how an English teacher uses Lady MacBeth as an example for teaching argument writing.Teaching Argumentative Writing:  Argumentative Inquiry as the Basis of Good Literacy Analysis by Julie Horger Key Questions:  What roles do informal writing, speaking, and listening have in developing argumentative skills?       What 3 steps are necessary in writing arguments?Teaching Middle School Students to Write An Argument by Laura Adkins        	How to get students to write an argument?        	How to I get my students to argue a point?        	How can I use Mentor Texts to help my students write an 			argument?        	What is the writing process?                6.  Books by Hillocks; Smagorinsky, Johannessen, Kahn, and McCann; Gallagher; and Calkins, Ehrenworth, and Lehman by Carol Brown Dodson          7.  More Resources for “Writing Argument” – Digital Resources Available from the ORC Collection (Ohio Resource Center)Handout #2: Task Templates , funded by the Gates Foundation, can be found at the Literacy Design Collaborative located at www.literacydesigncollaborative.org.  Click on Tasks.  The template tasks are fill-in-the-blank “shells” that allows teachers to insert the texts to be read, writing to be produced, and content to be addressed. When filled in, template tasks create high-quality student assignments that develop reading, writing, and thinking skills in the context of learning science, history, English, and other subjects. They specify the subjects and levels of student work for which they can be used, and they come with rubrics that can be used to score the resulting student work. The unique design of an LDC template task, with its blanks and partially written prompts, has a special use: to partner with you in aligning assignments in social studies/ history, science, and literature studies to the literacy standards in the Common Core State Standards (CCSS).The design also creates a specific type of assignment, one that directs students to write in response to reading. The “filling in” process in the template design forces us to be purposeful and intentional about texts, products, and content. As you fill in those blanks, you are making it clear to students that they must produce a written product showing evidence of their understanding and skill. You also create opportunities to teach skills and control the complexityof a task, challenging your students to learn new skills and practice ones you already have taught or students have learned in previous coursework. As well, you can make your teaching tasks closely align to specific grade level CCSS skills embedded in the ELA standards.Task Templates have been created for grades:  K-2,  3-5, 6-12 Literature, Informational Text, History/Social Studies as well as Science/Technical Subjects.



Book Titles 

• Angellilo, J. (2005).  Writing to the prompt. 
Portsmouth, NH: Heinemann. 

• Gallagher, K. (2011). Write like this. Portland, ME: 
Stenhouse. 

• Hillocks, G. (2011) Teaching argumentative writing: 
Supporting claims with relevant evidence and clear 
reasoning.  Portsmouth, NH: Heinemann.  

• Vopat, J. (2009). Writing circles. Portsmouth, NH: 
Heinemann. 
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Four books are recommended readings to support the Writing from Sources Shift Kit.  
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Presentation Notes
The book covers are intentionally animated to appear one at a time.



Book Study Ideas 

• Begin a book study with a group. 
• Start an independent study and become a 

teacher leader on a topic. 
• Some books have study guides or podcasts 

from the authors available from the 
publishers—check out their websites! 

• Share your knowledge—start a wiki, a 
newsletter or blog in your district. 
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The slide outlines the suggested uses for each text that is recommended for this shift kit. 

http://www.google.com/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=U2Xd1yGaA4utoM&tbnid=jEc62Tss2B5UrM:&ved=0CAUQjRw&url=http://www.speedofcreativity.org/2013/04/08/what-support-for-interactive-writing-blogging-at-high-school-should-look-like/comment-page-1/&ei=gwxnUcWcGMPfrAHi6oCQCQ&bvm=bv.45107431,d.aWc&psig=AFQjCNEdV8Ipozyin_k7MB8hVhXTWFv0-w&ust=1365794177975957


Check back often! 

• Please check back often for new articles, 
research, PowerPoints or books that might 
assist you. 

• As your professional knowledge deepens 
around the topic of Writing from Sources, 
please contact us with your ideas: 
plscomments@gmail.com  

Presenter
Presentation Notes
To follow up with next steps for teachers and administrators, please see the supplementary guide that supports this shift kit.

mailto:plscomments@gmail.com
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