Framework Cluster #4: Student Intellectual Engagement
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Indicators: Evidence:
*  The content is seen as important and interesting (2b)
e Conlent is presented in a manner that engages students in thinking (3a) ® Classroom observation:
*  Learning tasks require students to engage intellectually, to think; some may o the quality of teacher :&-:.azo:_m:_o:.c_.nozaa
involve “productive struggle” (3c) o the nature of the work .zEn_S:v. are doing . :
*  Questions/discussions involve higher-order cognilive activity; students have ©  the nature of student discourse and class ..__.."n.._...ﬁ_o:
time to develop their ideas (3b) * (Il'available) the worksheet or activity students are doing
*  The lesson has a recognizable structure, with time for reflection and closure | ®  (ITavailable) samples of student work.
(3¢)
» __ Students cxplain their thinking and question the thinking of others (3b)
Unsatisfactory Basic Proficient Distinguished
The level of intellectual engagement on the Thelevel of intellectual engagement on the part | The classroom is a cognitively busy place, with The classroom is i copnitively vibrant plice,
part of students is low, duce to some of students 1s modest, due to some combination students encouraged 1o use their minds through with students encouraged to use their minds
combination of the fallowing: of the followin soime combination of the following: through some combination of the following in
e The teacher conveys little or no energy for | o The teacher displays lintle energy for the » The teacher exhibits energy for the topic and addition to the characteristics of “proficient:™
the importance of the learning goals amd lesson's purpose or assignments CORVERY i importunce
asS{gHments, o The teacher’s presemiation of content o The teacher s prexsentation of content invites o Studvnts appear to relislh challenging tasks
o Content iy presented in a didactic manner, includes perfinciory invitations for student stiddent intellectual engagement and push their classmates with extended
with no invitation for students to think thinking o Learning tushs demand higher-order thinking, (jirestions
» Learning tasks require only recafl or have | o Learning tisks are highly scaffolded, inviting stueents to take initiative, and may o Stundents initiote higher-order questions
a single correct response or method; resulting in a single pathway to completion imvolve “productive strugple™ o Students extend the discussion, enriching it
students are not asked to strech their o The teacher's questrons are a nix of these o Muny of the teacher’s questions are open- o Students invite commeniy from their
thinking with a sigle correct auswer and others ended, or have mudtiple corrcet answers, classmates diring a discussion.
® Questions are rapid-fire, and comergent, inviting studeant thinking inviting students o tunk. (When low-level o Students modify « learning task o make it
with a single correct answer, and oo not s The teacher attempts to provide time for questions are used, they provide scaffolding for more meaningfil or relevant 1o their needs
invte student thinkung stuelents to formulate therr ideas; some make new learning) o Stuelents themselves ensure that olf their
o Al discussion s between the tcacher and produciive wse of this ime » “Wanl time " iy used productively: students classmates are mvolved tn the activities and
tndividual studemts; students are not o The weacher invites students to respond engagce in thoughtfid reflection during discuessiony
invited to speak divectly ta one another directly to e another's ideas, hut fow discussion e Students hve an opportunity for reflection
» The teacher does not ask students to stuelenis respond o Studdents direet their comments to one another and elosure on the fesson to consolideate
explain thenr thinking o The teacher asks students te explain their during firll class disenssions; there is lively their understanding
s Few students are involved in the aetivities reasoning and cue specific evidence, but only discussion during small group work
and discussions some stidents attempt to do so. » Students are asked 1o exploan their thinking,
o The lesson has no recognizable sirueture: s Ahowt half the saudents are involved in CHINg specific redasons; mast do so
it’s a random series of eventy activitics and discussions o Firinally all students are invalved in the
o The lesson has o recognizable structure, uctivities and discussions
although parts of it may be rushed, while o The lesson has a clear structure, with time for
othery drag students to engage in thenglufid partucipation in
discussions and lvarning tasks
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