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• Member Board of Directors for Pyramid Model 

Consortium for Social Emotional Competencies
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Tier 1:  Effective Core Curriculum and 
Intentional Teaching 

• Intentional teaching approaches 
• Focus = all children
• Goal: provide high quality early 

childhood instruction to meet the 
needs of all children

• Role of teachers: to implement 
core curriculum and instruction

• Universal benchmark screenings 
implemented

• Typically effective for 80 percent 
of students

Adapted from Vaughn, S.& Chard, D. (2006, Winter).  Three-tier intervention research studies: 
Descriptions of two related projects. Perspectives, The International Dyslexia Foundation
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Preschool Outcomes for 
Kindergarten Success 

Quality preschool programs help children:
• Develop oral language, 
phonological awareness, letter knowledge & early writing skills
• Develop and demonstrate an appreciation for books
• Understand and use increasingly complex language
• Use language to communicate for a variety of purposes 
• Develop math skills
• Develop social emotional competence

ALL LEARNING IS  DEVELOPMENTALLY APPROPRIATE 

Dr. Susan Landry, Children’s Learning Institute, The University of Texas 

Early Literacy 
Skills Language

Early Math 
Skills

Social-
Emotional 

Competence



What It Looks Like



Variety Teaching Strategies 
and Groupings



Field Trip to Bass Pro Shop



What did we find at the Bass Pro Shop 
to enhance the learning?

• Tents
• Sleeping bags
• Deer
• Squirrel
• Boats
• Fish
• Lanterns
• Flashlights
• Backpacks
• Fishing poles
• Grill
• Camp fire
• Binoculars



A Camping We will Go.



Camper Rick is showing us one of our vocabulary words.  He is showing us the 
route we will be taking using our MAP and  Compass.



A Camping We will Go!!

Kayleena carrying the map and Seth carrying the compass. First station stop 
was to purify the water to drink and fill up our water bottle. 



.

Camper Rick is showing the students what a 
sleeping bag is used for and how to set it up.



The children are enjoying smores 
and they also needed a headlight 
just in case it got dark early.



Tents, Sleeping bags, and lantern in 
the block area.



Studying worms during circle time

• The students discuss what they see and 
how worms move about.



Literacy books about worms
•Incorporating books about worms and the 
children using their fine motor skills during 
table time.



Worms in the Sensory Table



Mud pudding with worms

Math: counting, 
numbers

Science: texture, 
tasting, smelling

Language: 
Reading, recipes

Vocabulary: 
Pouring, worms



} Observations
} Work 

Samples/Portfolios
} Conversations with 
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} Curriculum based 
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There is value in many different forms of 
screening/assessment:

Are your “Tier One” strategies working 
for all your students? Are you sure?

-Teacher’s observations and anecdotal 
data

-Research-based assessment tools (TS 
Gold, Work Sampling, etc.)

-Universal/Benchmark Screening 
Tool (criterion-referenced)



Example of VVECC Classroom Data:

Shawn

Shawn





Leadership 
Team &
Problem 

Solving Team

Core Group

Core Group

Core Group

Core Group



Leadership 
Web

Math

Diane B., Rep
Jen M., Chair
Ester W.
Amy H.
Julie S.

__________________
Parent Engaged with Ed

Language & Literacy 

Michele O., Rep
Melissa C, Chair
Tionia W.
Joy G.
Shania N. 
Becky N.
_______________________
Parents Engaged with Ed

Social Emotional Dev_ 
Nancy C., Rep
Susie G., Chair
Beth S.
Elise B.
Kathleen F.

_________________________
Parents Engaged with Ed

Language & Literacy

Laura I., Rep
Stacie B., Chair
Sofia T.
Traci R.
Emily I.
___________________
Parents Engaged with Ed

U L T Members
Laura, Diane B., Michele O., Nancy, Courtney, 
Michelle S. , Gloria, para, parent Tracy L., 
Administrator  

TIPS Team
Problem-Solving
Courtney B., Rep
Gaby B. Chair
Amy H., SLP
Lisa G. OT
Kristina M. PT
Michelle S,. Inst. Leader
Janet H. Nurse

______________________
Parents Engaged with Ed



Example of VVECC Classroom Data:



Tier 2:  Group and Embedded

• Explicit Instructional 
Approaches
- Research-based curricula 
and instructional approaches

Adapted from Vaughn, S.& Chard, D. (2006, Winter).  Three-tier intervention research studies: 
Descriptions of two related projects. Perspectives, The International Dyslexia Foundation

• Embedded Instructional 
Approaches

- Environment arrangement
- Curricular modifications
- Peer support
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Cat in the Hat rhyming 
words



Clapping the syllables
in our names

Recording how many
names have 1, 2, 3, 

or 4 syllables



Applying the Problem-Solving Model

University of Kansas - CRTIEC



Benchmark Screening 
Snapshots of Specific 
Skills:





Fall Winter Spring
Tier	1 26% 44%
Tier	2 51% 44%
Tier	3 23% 12%

#	of	
studen
ts Fall Winter Spring
Tier	1 30 50
Tier	2 59 51
Tier	3 27 14
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Book: Peanut & Jelly 



Example of VVECC Classroom Data:

Insert ts gold report sample Insert PNI report sample



Tier 3:  Intensive, Individualized 
Interventions

• Children with marked difficulties 
in meeting benchmarks and who 
have not benefited from Tier 2 
interventions

• Goals are carefully designed 
and implemented, explicit and 
systematic instruction

• Expanded team of professional 
and parents develop more 
intensive plans and supports

• More frequent progress 
monitoring

Adapted from Vaughn, S.& Chard, D. (2006, Winter).  Three-tier intervention research studies: 
Descriptions of two related projects. Perspectives, The International Dyslexia Foundation
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Individualized instruction with ongoing 
progress monitoring as well as outside 
consultation and support to the classroom.







How To Make IT Happen…..

A Key to a Successful Program is Focusing the Overall System

• Understand what staff already know
• Build a foundational system of belief, values and best practices 

which include all staff in the process
• Identify Program Expectations
• Create a Universal Building Leadership Team representing all staff 

and families
• Evaluate school wide information and secure Professional 

Development on one topic for a minimum of a year.  
• Analyze  schoolwide and individual data in Professional Learning 

Communities with all staff involved. 



Parent Involvement
•Facilitate field trips to learn about 
community
•Designated monthly activities (focus 
groups, workshops on potty training, 
speech, behavior and Welcome to EC
•“Family Systems Seminar”
•Creating home activity sheets to go with 
focused units of study

Curriculum
•Enhance vocabulary = 10 from unit and 
10 from general, pre/post test students
•Investigated rhyming materials – Fee, 
Fie, Phonemics
•Selected ECERS for environment 
expectations
•Selected quality books for classrooms
•Literacy continuum – what does it look 
like in the classroom?
•Shared reading- 10 min. a day

Positive Behavior Intervention 
Strategies

•Center for Social Emotional Foundation 
trainings for 2 years with consultant
•School-wide expectations
•Developed cool tools
•PBIS-self assessment
•Purchased social emotional materials 
•Art Therapist contracted for social 
emotional development through art media.

Data Analysis
•Analyzed IGDI for vocabulary was lacking 
school-wide
•Purchased materials/books 
•Analyzed data by class
•ECERS monitored ratings data 
•Compared IGDI with IELDS and  

Teaching Strategies Gold Assessment

Building Leadership 
Team Coordinates 

Activities



RESOURCES-What’s	Needed	in	a	Quality	Preschool	Program	for	Student	Success

Ø The	Division	for	Early	Childhood	of	the	Council	for	Exceptional	Children	(DEC),	
National	Association	for	the	Education	of	Young	Children	(NAEYC),	&	National	
Head	Start	Association	(NHSA).	2013.	“Frameworks	for	Response	to	Intervention	
in	Early	Childhood:	Description	and	Implications.”	

Ø Greenwood,	C.R.	,	Bradfield,	T.,	Kaminski,		R.,	Linas,M.,		Carta,	J.	and	Nylander,	D.(	2011,	
May)	“The	Response	to	Intervention	(RTI)	Approach	in	Early	Childhood”.	Focus	On	
Exceptional	Children	Journal.	Vol 43.	No.	9	Copyright	@	Love	Publishing

Ø My	IGDI’s	(Individual	Growth	&	Development	Indicators)	in	Early	Childhood	
www.myigdis.com for	language,		literacy	and	math.	

Ø RTI	Network,	What	is	it	and	RTI	in	Prekindergarten	.		www.RTINetwork.org

Ø Preschool	Outcomes	for	Kindergarten	Success,	Dr.	Susan	Landry,	Children’s	Learning	Institute,	The	
University	of	Texas	

Ø “Embedding	Instruction	to	Support	Early	Learning	in	Response	to	Intervention	Frameworks”	Snyder,		
Hemmeter et	al	(2012)

Ø “Say,	Tell,	Do,	Play”		K.	Rosco,	 http://prod.ereadohio.org/swi/
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