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In February 2020 I attended the Association of Teacher Educators conference in 
Atlantic City, NJ, and presented a paper titled, Discursive and Embodied Scaling: An 
Analytical and Pedagogical Framework for Literacy Teacher Education. The paper draws 
on research and theory within the field of linguistic anthropology to offer the notion of 
scaling as a framework for understanding the complexities of literacy instruction and 
teacher education. Specifically, I offer illustrative examples from a prospective teacher 
(Camille) and a first-year teacher (Paula; all person and place names are pseudonyms) 
who both participated in a two-year long research study focused on multilingualism, 
multiliteracies, and teacher development. This is a framework that Tom Crumpler and I 
develop in our recent book, The complex development of preservice and inservice 
teacher identities across space and time (2020).  

While researchers have focused on new teachers’ subject positioning and 
identity trajectories (e.g., Alsup, 2006) to understand power relationships, most of the 
research to date centers on discursive aspects of such negotiations, minimizing 
embodied activity and materiality. Further, although research in literacy studies has 
explored embodied positioning (e.g., Enriquez et al., 2016) and how material objects 
constrict or amplify social practices (e.g., Author, 2019), research in teacher education 
has yet to engage these kinds of analyses. Scaling (Canagarajah & DeCosta, 2016) can 
more fully account for these complex processes. Scales can be described as power-laden 
structures and resources within and across social spaces. The notion of scale has been 
used in applied linguistics, anthropology, and literacy studies to understand the 
negotiation of power relationships within complex and multifaceted social contexts 
(Blommaert, 2015).  
 My session was well-attended, and generated thoughtful conversations 
regarding teacher identities, teacher development, and different foci for investigating 
these topics, including embodied activity, and other modes. Due to shifts in my own 
research activities as a result of the COVID-19 pandemic, this paper is still in the revision 
process. I hope to have it submitted to a peer reviewed journal during the fall semester. 
In the meantime, I am beginning to apply this same theoretical framework to 
understanding literacy teaching pedagogies in multilingual classrooms. This involves 
understanding how an expert teacher negotiates various ideologies of language, 
literacy, and teaching during small group reading comprehension instruction in 
embodied, discursive, and material ways. Finally, this work is also informing a 
conceptual paper in which I am considering how scaling practices relate to pedagogical 
content knowledge. 
 
 

 


