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In April 2019 I attended the American Educational Research Association (AERA) Annual Meeting in 

Toronto, Ontario, Canada, to present a paper entitled Early Literature Conversations: Literary and 

Pedagogical Growth in the Social Environment of the Preschool Classroom. The paper explained initial 

findings from a study I conducted in 2017 in four preschool classrooms, where I explored how the 

students and their teachers constructed knowledge through participation in literature conversations, to 

better understand the literary learning possible for students and teachers in the social context of the 

classroom and to identify pedagogical growth possibilities for teachers through studying their literature 

discussion practices. In the limited time available at the presentation session, I focused attention on 

findings from the second of my three research questions, to describe how preschool teachers in this 

study enabled their students’ literacy and literary understandings and their participation in classroom 

literature discussions. 

Much work remains to be done with children below formal school age, to explore their reactions to 

literature, to determine whether we can or should use the same standards established for older readers, 

and to understand how teachers can support young children’s interactions with books. Much of the 

scholarly work to examine classroom literature conversations has occurred in K-12 classrooms, with 

more limited attention to ways that younger children begin to understand and discuss books and to 

practices enacted by their teachers to support young learners. For my AERA presentation, I discussed 

patterns that emerged from examining preschool teacher actions that appeared to both initiate and 

respond to children’s participation in literature discussions. Initial process coding yielded a list of teacher 

actions that I consolidated into broader categories of five roles that teachers assumed during classroom 

literature conversations. These roles, in order of most common to least common occurrences, included 

Teacher as Catalyst for Action, Teacher as Book Guide, Teacher as Reading Coach, Teacher as 

Informational Resource, Teacher as Co-Reader, and Teacher as Authority Figure. Findings presented 

here contribute to the scholarship regarding roles teachers assume in enacting literary conversations 

with preschoolers. Having better understanding of the ways that preschool teachers interact with 

students during classroom literature discussions holds numerous practical and research implications, 

especially for early childhood classrooms. 

As the world’s largest gathering of educational researchers, the AERA Annual Meeting is both a daunting 

and rewarding experience. Thousands of research sessions are scattered across the convention center 

and numerous hotel venues across several days, providing the opportunity to delve deeply into topics of 

interest or to explore less familiar ideas. Attendance also offers time for in-depth conversations with 

peers, and collaborative research ventures are hatched at restaurant tables all over the city. I always 

travel home from this meeting motivated as an educator and as a scholar; I appreciated the support of 

the College of Education to present my research work at AERA and to grow professionally through its 

scholarly activities. 


